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Please share your role using
the QR code:




Today’s Objectives
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We will;

1. Describe the transition
planning experiences of
students who use augmentative
and alternative communication
(AAC) and their transition teams.

2. ldentify key strategies for
implementing best practices in
transition alongside students
with disabilities who use AAC.




Today’s Objectives
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We encourage you to:
1. Ask questions throughout

2. Share your perspectives
and experiences

3. ldentify ways in which these
findings might be helpful in
iInforming your own
practice.




What is your connection to transition-aged students who use
AAC?
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Do you...

* Lead or collaborate to support
transition planning?

e Deliver transition services?

 Work with students who use
AAC?

And now, a show of hands. * Conduct research or policy
’ work?

* Sit here still wondering what
AAC is?

Please share with the
attendees near you!



Our Study Rationale
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Why did we
decide to do this
study?




Why is it important to understand transition planning

experiences for students who use AAC and their teams?
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* Students who are nonspeaking or have limited verbal speech seek
safe, supportive environments, relationships, health access, and
belonging

* Access to AAC +inclusive transition planning - fosters self-advocacy
& meaningful participation

* Post-school outcomes remain poor (<5% employed)

e Barriers include limited AAC access, low expectations, weak
transition programs to support needs, and poor skill transfer

* Students need explicit support in goal setting, self-determination, and
access to assistive technology

(Batorowicz et al., 2025; Beukelman & Light, 2020; Holyfield & Caron, 2019; lacono et al., 2022;
Light & McNaughton, 2015; Light et al., 2025; McNaughton et al., 2012; Richardson et al., 2019; Trembath et al., 2010)



Why is it important to understand transition planning

experiences for students who use AAC and their teams?
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Since 1990, IDEA has mandated transition services for students with
disabilities
Self-determination strongly predicts adult success
Transition teams play central roles, but face barriers:
* Special Educators: Limited knowledge about AAC

* SLPs: Often lack transition knowledge
* Families: Desire stronger involvement, AAC integration, and training

Evidence-based practices (e.g., CTE, early work experiences,
student-directed IEPs) are rarely studied with AAC users

Need for research centering AAC users’voices to guide effective
transition practices

(Andzik et al., 2019; Bridgforth, 2022; Berenguer et al., 2022; IDEA, 2004;
Mazzottiet al., 2021; Rowe et al., 2021; Shogren et al., 2017; Williams, 2025)



Our Research Questions
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1. How do students who use AAC, their parents, and their
educational service providers describe their involvement in

transition planning?

2. What services, supports, and considerations do these individuals
find to be pertinent for their involvement in transition planning?



Participants?
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Who participated
In this study?




How did we recruit participants?
VI

 Professional Networks and Social
Media

* [nterest Survey

« Zoom or Phone Screening




Who participated?
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Data Collection
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How did we collect
data to address our
research questions?




How did we collect data?
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e Semi-structured interviews

1. Tell us about how you
communicate.

B




Data Analysis

VS S S S S S S S S S S S S S S S S S S S S S S S S S S S S S S S S

How did we make
sense of our data?




How did we analyze data?
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General Within-Case Across Case
Inductive Data p Data
Approach - Analysis Analysis




Within-Case Data Analysis
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e Started with our initial explanatory
statement

* Revisited each case, and applied
second-level codes

* Compared to the initial statement,
making edits specific to each case

Initial Theoretical
Explanatory Satement
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Cross-Case Assertion

Students with disabilities who use augmentative and alternative communication (AAC) benefit from tadored
supports to participase fully m transition planning. This includes meaningfal setting hool goals, and
choassng scrvices that reflect thesr aspirations. Meanwhile, educational service providers may need training 10
doliver effective instraction and support. Special educators play a key role in guiding stadent- and family-directed
planning, while speech-la hologists (SLPs) help blish ication methods that promote
self-determination. Parents are also cssential partacrs i transition plasnisg, but they may need guidasce on AAC,
transation processes, and adult services. As students enter postschool envir new ¢ icalion partners will
also require support to sustain their success. Empowering students throughout this process strengthens their ability to
thrive beyond school

£0 s lransibon A% 0 5 iransitson C ase: 2 !!lﬂ s lransi»on Case:
Leo (Youth), Stelka (Parent), Natalse Theo (Youth), Ted (Parcnt), Tony Bryan (Youth), Deedee (Paremt),
(SPED Educator), Ana (SLP) (SPED Educator). Agnes (SLP) Peaclope (SLP)

While revising cach within-case explanatory statement, we made the following intermediate edits:

Emphasized Leo’s need for Highlighted clear examples Suppocted mesningful
tailored AAC supports for his of transitson services,
participation in transitson clarified Tony (edwcator)
planaing, added traiming for and Agnes's (SLP) roles, X .
Natalic (educator) and Ana and included meaningful Bryan's AAC accoss to the
(SLP) with time for support of Theo's IEP process, and defined the
collaboration, mclwded clear involvement, seif-advocacy, roles of the special educator
communication between Stella and communication. and Penclope (SLP)
(parent), Natalic, and Ana, Emphasized Agnes's Highlighted real-life
and cenphasized more explicit contributions, included real-
cl’l’ompw nvolve Sklla?md life stories for Ted (parent) posiexRool Bxhing iny for
connect her and Leo to and Theo, and highlighted Brymn and Deedec (parent)
postsecondary transition the importance of and the importance of acw
resources and service wentifymng mew communication pariners.
providers. communication partners
durnne transstion,

involvement of Bryan in
transit:on planaing, ensured

Students with disabilities who use AAC need tailored supports o engage meaningfully in all parts of transition
planning —such as adapted setting i ligned postschool goals, and selecting inclusive services.
Supporting their involvement may include teaching IEP components, building AAC proficiency, and using creative
strategies {¢.g., pre-programmed devices, practice presontations) (o enable active participation in mectings.
Educational service providers require training and resources to meet these students’ needs. Special ed s and
speech-kanguage pathologists play key roles—facilnating family-deiven plansing, building
communication systems, and collsborating through shared goals, adapted assessments, and community-based support.
Schools should also engage parents meaningfully, drawing on their knowledge of the student and offering guidance
o0 AAC and 1 tion seevices, including examples of adult AAC users in postsecondary scttings. As students
transstion, they emcounter new communication partners (¢.g., employers, peers) and benefit from opportunitics and
space to self-advocate, with or withowt parent imvolvement.




Cross-Case Data Analysis
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* Next, we reviewed and compared the
iIndividual theoretical explanatory
statements

* Made changes to our explanatory
statement and developed a cross-
case assertion

Initial Theoretical
Explanatory Satement

Students with disabilities who use sugmentative and alternative communicatzon (AAC) benefit from taidored
supports to participase fully m transition planning. This includes meaningfal setting hool goals, and
choassng scrvices that reflect thesr aspirations. Meanwhile, educational service providers may need training 10
doliver effective instraction and support. Special educators play a key role in guiding stadent- and family-directed
planning, while speech-k hologists (SLPs) help blish ication methods that promote
self-determination. Parents are also cssential partacrs i transition plasnisg, but they may need guidasce on AAC,
transation processes, and adult services. As students enter postschool environments, new communicalion pastners will
also require support to sustain their success. Empowering students throughout this process strengthens their ability to

Within-Case Explanatory Statements

Cross-Case Assertion

thrive beyond school
Leo's Transition Case: Theo's Transition Case: Bryan's Transition Case:
Leo (Youth), Stelka (Parent), Natalic Theo (Youth), Ted (Parcnt), Tony Bryan (Youth), Deedee (Parent),
(SPED Educator), Ana (SLP) (SPED Educator), Agnes (SLP) Pemclope (SLP)

While revising cach within-case explanatory statement, we made the following intermediate edits:

| co— OITK e . R ——— -
Emphasized Leo™s need for Highlighted clear examples Supported meaninglul
tailored _AA( supports ‘[or has °f. transitzon services, involvement of Bryan in
participation in transition clarified Tony (edwcator) (ansition plenaing, cheured
planaing, added training for and Agnes's (SLP) roles, % . ¢
Natalie (educator) and Ana and included meaningful Bryan's AAC access 10 the
(SLP) with time for support of Theo's 1EP process, and defined the
collaboration, mcluded clear involvement, seif-advocacy, roles of the special educator
communication between Stella and communication. and Penclope (SLP)
(:ml})‘.:’.u.:.‘lu. and Al:n. F.n;palnind ::g::;'s : Highlighted real-life
and cenphasized more explicit contributions, in¢luded real-
Siotc s tvalve Stlla uid life stosies foe Ted (parent) PosesSool Jxaueplew for
connect her and Leo to and Theo, and highlighted Bryan aad Deedec (parent)
postsecondary trassition the importance of and the importance of scw
resources and service wentifying mew commaunication partners.
providers. communication partners
durnne transstion,

Students with disabilities who use AAC need tailored supports 1o engage meaningfully im all parts of transition
planning —such as adapted setting i ligned postschool goals, and selecting inclusive services.
Supporting their involvement may include teaching IEP components, building AAC proficiency, and using creative
strategies {¢.g., pre-programmed devices, practice presontations) (o enable active participation in mectings.
Educational service providers require training and resources to meet these students’ needs. Special ed s and
speech-kanguage pathologists play key roles—facilnating family-deiven plansing, building
communication systems, and collsborating through shared goals, adapted assessments, and community-based support.
Schools should also engage parents meaningfully, drawing on their knowledge of the student and offering guidance
o0 AAC and transition scevices, including examples of adult AAC users in posisccondary seitings, As students
transstion, they emcounter new communication partners (¢.g., employers, peers) and benefit from opportunitics and
space to self-advocate, with or withowt parent imvolvement.




Findings
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]

What did our data “say?”
What does it mean?
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Research Question 1: How do students who use AAC,
their parents, and their educational service providers
describe their involvement in transition planning?

L
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Within-Case Analysis
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RQ1: Leo’s Case
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Leo

Special Educator




RQ1: Leo’s Case

Y/
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“['m] unsure of what it

S S S S

[transition planning] all

)

Special Educator




"Leo pretty much said that it's hard for him to
understand all the pieces in the meeting, you
know? It's actually difficult for most parents to
VS S S S S S S S S SS S  //// understand all the different things they discuss
in the meeting, so | wish there was a way that
maybe they could break it down and make it
more simple for Leo to understand.. and [for
him] to have more involvement.” -Leo’s Mother

7

Parent .

O
-

o
a

Special Educator




N

“It's an overwhelming
task because there are
so many different /S S S LSS S S S S
places that are adult
day programs. And I'm
not sure if there’s any
like autism specific, or .
if it is all different

disabilities. . it's Parent SLP
overwhelming because
| haven't gotten a list

from the school. If they
could help provide a list
or even take us
parents... that would
be really helpful.”

Leo

Special Educator
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Leo

- . . -

Special Educator

e

especially for parents, it
just helps them kind of
understand what we're

“l do all the IEP work...
have to put it together.

here, which helps kind
of illustrate what’s on

~

| run the meeting, |

We do slideshows

the IEP. I think it’s

doing.”

X




4 N
RQ1 : LeO,S Case “I'm implementing

VS S S S S S S S S S S S S 7/ goals that involve

self-advocacy...
trying to have a

better
. . understanding of his
interests and what

Parent SLP he is looking for [as
O he gets older].”

Leo

. Special Educator




RQ1: Leo’s Case
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Participant Involvement in Transition Planning Activities
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Involvement in Transition Planning
Leo’s Case
Discuss Student Goals
Q Participate in Or Support Transition Assessments
Attend Transition Planning or IEP Meeting
Leo Supporting Determination of Transition Services

Selecting Classes for Course of Study

Identifying Annual [EP Transition Goals
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Overall Involvement in Transition Planning




RQ1: Theo’s Case
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- . . -

Theo

‘ Special Educator




RQ1: Theo’s Case
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5

“[l was] very
involved.”

Parent .

O
D

Theo K /

‘ Special Educator
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Parent .

O
D

Theo

. Special Edu

“When we switch our focus to the
IEP meeting, that's about a million

meetings, and it's been confusing for

him

supposed to be playing. So, | would
say they included him where they
could include him, but it wasn’t an

ideal setting for him. There’s a whole
process that would sort of have to

take place about how to stay certain

nuance- that the AAC stuff doesn’t
really lend itself to unless you've

-

n

words that are said in those

. And he’s not sure what role he’s

things- particularly things with

thought about it quite a bit in
advance.” —Theo’s Father

cator

I



/“When we heard about\D,S Ca Se

V(\j/h?t ot:er pe olple WS NN/ /L
oing, it was always in

a generic sense. But
as far as seeing real
life examples of what

people [who use AAC] .
actually did would be Parent SLP
really useful for
us...would it absolutely

kill us to have
somebody come back Q
and talk to use about

what their experience

Theo

K was?”
. Special Educator




Y/

/

Parent .

O
D

Theo

. Special Educator

SLP

-Provided daily instruction
and case management
-Worked to make linkages to
adult-based agencies
-Aimed to ensure “a skeleton
was put into place” for Theo's
postsecondary goals using
“feedback” Theo provided to
find a “relevant area




RQ1: Theo’s Case
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“| think | could have

pushed more or shared
. more information about

Parent SLP long-term residential
supports and
O possibilities, and things

like that. But it's not

that it wasn't shared,
Q it's just | don’t know
that we ever got the

Theo buy-in from the family
on the conversation. |

kind of wish we had
nudged harder.”

. Special Educator




RQ1: Theo’s Case

Y/

/“Our workload is not\

reflective of the
setting...Trying to
touch base with as

many of those different
partnerships as
possible- to make sure
that all of those areas
continue to be places
where he could find

- . . -

Theo

. Special Educator

success- it’s a lot of
work and it is
something that | think
in our profession
doesn’t always get
factored into our

workload.” /




RQ1: Theo’s Case
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Participant Involvement in Transition Planning Activities
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=~ Involvement in Transition Planning
Theo's Case
| @ 9 9 Discuss Student Goals
Q @ ® O 9 Participate in Or Support Transition Assessments
@ ® 9 9 Attend Transition Planning or IEP Meeting
@ @ 9 9 Supporting Determination of Transition Services
ULz @ @ O 9 Selecting Classes for Course of Study
O o ® ® Identifying Annual IEP Transition Goals
@ ® @ 9 Overall Involvement in Transition Planning




RQ1: Bryan’s Case
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Parent .

. -

O
D

Bryan




RQ1: Bryan’s Case

Y/

Parent .

O
D

Bryan

“Yes.”

S




RQ1: Bryan’s Case

Y/

4 N

"He’s definitely included [in
the transition planning] and
that is so beautiful. You

Parent .

O
D

Bryan

S

know... it's not the adults
talking about him.”
- Bryan’s Mother

/




- \n’s Case

“l think the teacher is /S S S S S S SSS SS SSSS SSS SS SSSS SSS SS S S SS S S S SS SS SS S SSS SS SS SS S S S S S
showing parents, the
school district, the

community that our
students with- this is .
separate from AAC in Parent
some ways- that our
students with the highest .
support needs are very
capable of having a job,
going to college, O
whatever it is. And we

need visuals of what that
looks like...the students
need to see it.”

. -

Bryan




RQ1: Bryan’s Case

Y/

e

Parent .

O
D

Bryan

. -

“I get the [transition
what was discussed,
work with the team,

how | can collaborate

Y

assessment] data from
after the fact. And then |

Bryan, and mom to see

with him and others. But
yeah, | don’t participate

in transition
assessments.”

)




RQ1: Bryan’s Case
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Participant Involvement in Transition Planning Activities
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Involvement in Transition Planning
Bryan's Case
Discuss Student Goals

Participate in Or Support Transition Assessments

Attend Transition Planning or IEP Meeting

C

Bryan

Supporting Determination of Transition Services

Selecting Classes for Course of Study

Identifying Annual [EP Transition Goals
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Cross-Case Analysis
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Imitial Theoretical
Explanatory Statement

Students with disabilities who use augmentative and shiernative communscation (AAC) benefit from cailored
Supports 1o participate fslly m transition planming. This includes meaningful assessment. setting postschool goals, and
choosing services that reflect their aspirations. Meanwhile, educational service providers may aeed traning to
deliver effective instrection and support. Special educators play a key role in guiding stndent- and family.directed
planning. while speech-language pathologists (SLPs) help establish consastont communication methods that promote
self-detormamation. Porents are alo esscatial partners i transition planniag, but they may need guidance on AAC,
transition processes, and adult services. As stadents enter postschool cnviroaments, scw communation partiners will
Abe0 rOQuIre SUpPort B0 sustain et success, Empowering studonts throughout this process serengthens their abilsty o
thrive beyoud school

Wihin-Case Explanatory Statements
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2
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Leo's Yrassinoa Case Fheo's Transstioa Case
Leo (Youth), Stells (Pascnt), Natalic I'heo (Youth), Ted (Parent), Tony Beyean (Youy, Deedee (Pareat),

(SPED Edecator), Ana (SLP) ISPED Educator), Agnes (SLP) Penclope (SLP)

Bryaa's Trassition Case

While revisiag cach within-case explanatory statement, we made the followiag intermediate edits:

Emphasized Leo's meed for
taddored AAC sspports for has
PATLICIPILOG 0 Tansiea
planning, sdded training for
Natalic {educator) and Ana
(SLP) with time for

Highlighted clear examples
of transition services,
clarified Toay (educatar)
and Agnes's (SLP) roles,
and included meaningfiel
suppost of Theo's
involvement, self-advocecy.

and communication.
Emphasized Agnes's
contributions, ko luded roal
Iite staries for Tod (parent)
and Theo, and highlighned

Suppected meaningful
mvelvement of Bryaa in
trazsation planning, ensured
Bryan's AAC access to the
1EF process, and defimed the
roles of the special educator
and Penclope (SLP)
Higdhghted real-life

collabaratson, mcbaded clear
commumication detwees Swella
(parcad), Natalic, and Ana,
and cmplaared more exphicit
effarn @ awvolve Sectls and
connect het and Loo o

postschool examples for
Brysa and Decdee [parent)

ad the kn
postsccondary tuasion the importance of #ad the Empontance of new
resounces and service identifying new comanunic athon panners
provaders. Communicalion panners

during transison. |
Students with disabilities who use AAC need taslored supports %o engage meaningfully @ all pars of transition
plasming — such as adapted asessoents, setting interest-aligned postschool goals. and selecting inclusive services

Supporting thear mvolvement may include teaching 1EP components, building AAC proficiency, and using creative

sirategios (o8, poo-programmad dJovices, practics Prescntations) 10 chable Botive partpation in mectings
Fducational scrvice providens reguire training asd resources 10 mect those studests’ noods. Special educators and
specch dangoage pathelogists play key rolos - focilitating family-dnves planaisg, building comnistent
communication systenns, and collaberating through shared goaks, adapled asscssmcats, and community-based sappon
Schools should alio cagage pareats meanmgrully, drawing on their knowledge of the stodent and offering guidance
on AAC and tansiton services, including examples of adult AAC wsers in postsecoadary setings. As students

Wansiton, they COCOURICT ReW COMMURKALIon partaers (¢.g., coaployers, peers) and bemefit from epportunsties and
space to self-advocate, with or withowst parest involvemens
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Students with disabilities who use AAC need tailored supports to
engage meaningfully in all parts of transition planning—such as
adapted assessments, setting interest-aligned postschool goals, and
selecting inclusive services.

Supporting their involvement may include teaching IEP components,
building AAC proficiency, and using creative strategies (e.g., pre-
programmed devices, practice presentations) to enable active
participation in meetings.

Educational service providers require training and resources to meet
these students' needs. Special educators and speech-language
pathologists play key roles—facilitating family-driven planning, building
consistent communication systems, and collaborating through shared
goals, adapted assessments, and community-based support.

Schools should also engage parents meaningfully, drawing on their
knowledge of the student and offering guidance on AAC and
transition services, including examples of adult AAC users in
postsecondary settings.

As students transition, they encounter new communication partners
(e.g., employers, peers) and benefit from opportunities and space to
self-advocate, with or without parent involvement.
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Research Question 2:
What services, supports, and considerations do these
individuals find to be pertinent for their involvement in
transition planning?

L
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RQ2: Services, Supports, and Considerations
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Students
o

Accessible
assessments
Meaningful
opportunities to
participate in goal
planning and IEP
meetings
Inclusive Services
Preparation for new
communication
partners

Families

Training and
resources related
to AAC, transition
planning, and adult
services

Examples of AAC
users in
postsecondary
contexts

Special Educators

va

Professional
development and
experience working
with students who
use AAC
Facilitating student
and family-directed
planning

Ability to co-deliver
services

SLPs

m

Ability to co-deliver
services
Knowledge of
transition

Flexibility to deliver

services in the

community



Implications
VI

What does this mean for research,
practice, and policy?




How do these findings compare with your experiences related

to transition planning for students who use AAC?
Y/

Please share with attendees
nearyou.

Would anyone be willing to
share?




Implications for Practice and Policy
VI

Our findings suggest that...

- Astrong need for intentional and sustained collaboration between

special educators and SLPs during transition planning for students who use
AAC

« Increased accessibility for students who use AAC during transition
planning

« Service providers need clearer guidance on adapting transition best practices for
students who use AAC

 Policy guidance should clarify expectations for student involvementin
transition planning AND establish clearer standards for involving students
who use AAC and their families in these processes



Resources for Students, Families, and School Personnel
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Video Resource: Student-Directed Transition Planning and Implications
for Students Who Use AAC

Student-Directed Transition Planning
and Implications for Students Who Use
Augmentative and Alternative Communication
(AAC)

Hannah Foley

Consultant, AAC Transition Project

UNIVERSITY OF \t VANDERBILT

ILLINOIS UNIVERSITY

WABANA -CHANFa en

« https://vimeo.com/1104254265/7b2df958d8



Resources for Students, Families, and School Personnel
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https://tinyurl.com/bd5ru8wc



Involving Students with AAC in IEP Meetings
Y/

 Digital portfolios and multimedia presentations
» Book Creator

* Video-or audio-based storytelling
* Voki
« WeVideo

 Interactive profile or planning tools
« All About Me Board
« Tobii Dynavox Pathways app
« Game-based expression
* Create a “Dream Job World” in Minecraft

* Providing more accessible opportunities for students to prepare, practice,
and express their goals and preferences can foster their ownership and
voice in transition planning



https://bookcreator.com/
https://bookcreator.com/
https://l-www.voki.com/
https://l-www.voki.com/
https://www.wevideo.com/
https://www.wevideo.com/
https://us.tobiidynavox.com/products/pathways-for-core-first
https://us.tobiidynavox.com/products/pathways-for-core-first

Implications for Research
VI

Our findings suggest that...

 Future research is needed to further understand the in-school and post-
school experiences of transitioning individuals who use AAC

We need to better understand how evidence-based practices and

predictors in transition can be implemented successfully with students
who use AAC or represent other low-incidence populations

Future research on transition and special education should be done in
collaboration with individuals who use AAC

« Integral and equitable leaders to ensure their needs and priorities are effectively
addressed (Blasko et al., 2025; Forber-Pratt, 2025



Questions
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Any other thoughts you’d like to
share?




| SUPPORTS IN THE
Research Opportunity! WORKPLACE

For Young Adults with Disabilities
VS S S S S S S S S S S S S Sl S s (_What are your experiences? )

Please consider participating in this study if...

e You are 18-22 years old, have a disability, and participate in a work-
based learning experience in the community

e You are a coworker, supervisor or educational professional working with
a young adult aged 18-22 with a disability who participates in a work-
based learning experience in the community

e You are the parent of a young adult aged 18-22 with a disability who
participates in a work-based learning experience in the community

L What will you do?

If you are interested, click the
link or scan the QR code below:
https://redcap.link/cmkédavé

« Participate in an interview via Zoom or
in-person (60 mins)

» Participate in two workplace
observations (youth)

Why Partcipate?)’

In appreciation of your
time, you will receive The purpose of this

up to $20 and a free research study is to
resource that will help better understand the
you support students .
natural supports in the

with extensive support
needs in integrated workplaces of young
employment settings. adults with disabilities.

mer 1 1 @ I ll_l NO | S.e d u Have questions or want more information? Contact our

research team:

Madison Ross merll@illinois.edu
Department of Special Education University of Illinois Urbana-Champaign



mailto:mer11@Illinois.edu

Contact Us!

* Megan Best, University of Kentucky
« Megan.Best@uky.edu

« Madison Ross, University of lllinois Urbana-Champaign
 merl1@lllinois.edu

* Michele Schutz, University of lllinois Urbana-Champaign
« maschutz@llinois.edu


mailto:Megan.Best@uky.edu
mailto:Megan.Best@uky.edu
mailto:mer11@Illinois.edu
mailto:mer11@Illinois.edu
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